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Introduction

This article explores a conundrum relevant to Pentecostal theological
education. The issue can be stated as a question, “How can core values
that underlie Pentecostal tradition be addressed alongside the values
of higher education?” Or, to put the question another way, “How can

the competing values of academic rigor and spiritual formation be
integrated in theological education?”

The article introduces Transformative Learning as a relevant
educational lens for viewing theological education arguing that a

transformative leamning approach fosters both knowledge creation
and spiritual formation.

Asking questions — seeking dialogue ;

This article seeks to raise questions that are relevant to those who
are engaged in Christian Higher Education and specifically, for those
whose passion is theological education. Asking questions is essential
to any research and the basis of reflective practice. In the world of
higher education, multiple pressures and endless deadlines precipitate
a constant flurry of action, but action without reflection leads to a kind
of activism' that becomes doing for doing's sake. We must stop and
ask questions! Questioning what we do and why we do it is a core
process of good practice but asking questions is not the end point.
Reflection without action is verbalism?, just empty words. The basis
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of good practice in higher education is reﬂﬂstwt? Fl:ﬂﬂtlﬂﬂ Or "praxis’,
i ' 1on,
that has rare combination of action with reflec

It is hoped that by asking questions this ‘{lﬁlﬂlﬂ "-":lllléglf: "’i?:l;“: :iﬁ:mk
critically about our priorities and practices as tigﬂ 2 ors.
There are no ready or easy answers but asking ques ud::;l - ¥ spur u_s
to dialogue with others to seek new understanding and find answers,

Guiding values — setting priorities N

The direction of travel for any higher education nstitution is, to 4
greater or lesser extent, guided by its underl}fli}g values. Thm{Eh Fﬂt
easily observed guiding values act as a steering rudder navigating

an institution through the socio-economic and political waters that
make up its context.

What are organisational values? They are something at the heart
of an organisation, the “enduring, passionate and distinctive core
beliefs”.* In his review of organisational culture Mike Wall concludes
that “values relate to the inner core of an organisation™ and “are
variously described as ‘emotional’ or ‘spiritual’.” Values are linked
to behaviour and another definition of values is the “broad tendencies
to prefer certain states of affairs over others”.* Tt is the values of the
institution that set the priorities,

Value-statements can be found written on webpages, brochures
and promotional material. These valye statements are often the
institution’s ‘espoused values’ rather than the actual operational
values that guide decisions, Espoused values are often the ideals and
aspi‘ratinnﬂ of an institution — often expressed in higher education
institutions by words like “quality” or ‘excellence”, In practice these
words do little to guide or steer. Espoused valyes can end up as not
much more than empty platitudes un]

€ss they are critically reviewed,
restated and engaged with. ¥ ¥

and L an institution can be observed. For
e:ttample., who Is hired, what is taught, what attention is paid to the
hidden (implicit) curricul

: Um, what is rewarded and what stories are
told, Itis these ways of doing things that allow the unde rlying values

o be i!ﬂl.li'le.. Thus, an institution’s guiding values are often found
in the implicit way of doing things rather than in the explicit value
statements in promotional materia|.
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Simfe guiding values play such a vital guiding role it is important
ﬁ:n: 1pstituﬁnn5 to regularly critically re-examine and re-state their
guiding values. If underlying values are not critically examined and
made ux;?ticit there is danger of mission drift as organisations move
on p_rre'.ra]lmg currents and end up far from their intended mission.
In hi ghe'r education generally, the prevailing currents are likely to be
economic and socio-political. In theological education provision these
same currents influence direction but there are also local currents,
such as the numbers needing trainin g (in parts of Africa high, in parts
of Elfmpe low). The pragmatics of size and demand, economics and
politics can push institutions to deliverin g curriculum and developing
scholars in ways that clash with their core values.

Tl?e .valur: of }Falur:s i1s that they support, promote and enable the
mission of the institution. Values are too important to leave uncritically
assumed or to be buried under a plethora of competing demands,

Competing Values in Theological Education

In Chrisltian Higher Education and Theological Education there
are tensions that arise from competing values. Higher Education
has two main concerns. Firstly, teaching that will prepare students
to be responsible citizens and secondly, research that enables the
development of knowledge for the common good. The teaching and
research roles of Higher Education are not discordant with Christian
values and there are Biblical principles that support the work of
preparing minds well, of diligent enquiry and responsible citizenship.
The tension arises when we consider what is meant by ‘Christian
Higher Education’. The prefix ‘Christian’ needs defining. Where
‘Christian’ refers to learning that is Christo-and Cruci-centred, the
focus is on making disciples of Jesus Christ. Certainly disciples
of Jesus Christ should be shining examples of responsible citizens
contributing to the development of knowledge for the good of all,
but the tension arises in preserving the teaching and research roles of
Higher Education while at the same time intentionally nurturing sound
Christian spirituality. It is a tension of competing values, of seeking
to preserve academic rigor and also nurture spiritual formation. This
is a marriage that needs work! Kay and Davies’ article in this edition
of the journal provides a helpful history to Pentecostal Universities
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al and competing
uch as design ©

values continue to influence
and how these du f curriculum and teaching
many practical aspects 3

approaches.

The tension between {0
in theological education €spe
for pastoral ministry. Anim an

Pentecostal perspective state |
“ [that the] tension of studying theology ajlﬂ being able to
maintain sound spirituality at the same UIL.C continues to
be a major struggle in the minds of many Pentecostals and
Charismatics.” (2013:398)

The struggle is not merely conceptual but a serious, practical tussle
to design and deliver curriculum that meets rigorous academic
standards while nurturing disciples of Jesus Christ who can go and
make disciples.

stering knowledge and faith is felt keenly
cially where the aim is preparation
d Onyinah (2013)° writing from a

If the marriage between higher education and spiritual formation is to
work a different pedagogy, a different view of learning and a different
kind of educator is needed. It is my conviction that a Transformative
Learning approach can serve well. Before we introduce the ideas of
Transformative Learning let’s pause to briefly identify some of the

values in the Pentecostal tradition that may shape the priorities of
Pentecostal theological education.

A brief exploration of values in Pentecostal Tradition

M‘an}' of the values within the Pentecostal tradition are shared
with other forms of evangelical Protestantism For example,
the anErality and inerrancy of the Bible, the m;:ed for a persanﬂl
conviction of Jesus Christ as Lord and Saviour and an emphasis

on missi ' it
Pe:lteci[::[iare ?vldlaely aceepted convictions (values).” However
sm includes utht_er convictions for example, living
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At the roots of 20" century Pentecostalism was a holiness
movement that was characterised by prayer and spiritual experience.,
Pentecostalism in the later 20" century (from 1970s) spread across
the globe and its certain characteristics were shared worldwide.
Vinay Samuel® (2011) describes Pentecostalism as a global culture.
This suggests that there are distinct characteristics of Pentecostalism
shaped by an emphasis on certain underlying values. Writing about

Pentecostalism as a Global Culture Samuel highlights the following
characteristics of Pentecostalism worldwide including;

* Indigenous leadership
¢ Little cultural dislocation for members

* Strong commitment to family life and traditional gender roles
* Emphasis on healing and deliverance

* Pragmatic and open to spiritual experiences - making

Pentecostal churches inclusive and able to draw on ideas, models
and strategies from elsewhere (2011: 253-258)

The centrality of Scripture has also been a hallmark of Pentecostalism.
Wonsuk Ma”(2011) argues that in Pentecostal tradition the centrality
of Scripture is a strong value. However, how this ‘Bible-centred’
value is expressed in Biblical Studies has changed over the decades.
Ma shows how Bible reading in the 1970s was characterised by a
literalistic approach, a non-critical devotional reading, stress on Luke-
Acts narratives, an apologetic use of Scripture and an eschatological/
mission orientation. Since the 1970s Ma suggests that Biblical Studies
in the Pentecost tradition have shown greater critical scholarship,
are often based on biblical narratives (especially Acts) and have
a missional focus. Ma shows the rise of critical scholarship in
Pentecostalism that continues to multiply with Journals (e.g. Agora,
Pneuma, Journal of Pentecostal Theology) Associations (e.g. EPTA-
European Pentecostal Theological Association) Conferences, books,

thesis and dissertations.

Descriptions by scholars such as Samn:lgl and Ma suggest some ﬂlf at:iz
underlying values in the Pentecost trad?tmm For exan_lple, ?nsem_p o
on holiness, prayer, spiritual experience, Gﬂntl'ai.ltjt of Scri t[;[ iuﬂ,
L0 anone expression, indigenous leadership and mission orien ;
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is di i marise these values into three
For the purpose of this discussion | sum ! L
sets of ﬂﬂﬁﬁappin g values namely; Spiritual (hﬂllnﬂﬂﬂj pl:&}'t:r_ spg:n r},m
experience), Biblical (centrality of Scripture) and, Missional (mission

orientation and mission identity) values.

Serious reflection on these spiritual, biblical and missional values
underpinning Pentecostalism is needed to LlI'ldEl'Stat.'ld how these
values are shaping theological education today. I? is hey’ctnd‘ the
scope of this article to explore how each of these spm‘tual- I;Ilb]lﬂﬂ]-
missional values have been expressed and the ways in which they
have been prioritised over the decades. My plea is that these values
are re-engaged, restated and where necessary, reshaped, so as to be
a relevant guide to theological education.

From Ma’s study of emerging Biblical studies within the Pentecost
tradition we see one example of how traditional Pentecostal values are
being reshaped. Pentecostals in the late 20" century were so focused
on the spiritual life (and especially the work of the Holy Spirit) that
they placed little importance on formal study. While the centrality
of scripture was a Biblical value, formal study and academic rigor
were not a priority. Space for theological education and reflection
was competing with a stronger value namely, authentic spiritual
experience. Itis not surprising therefore, that Pentecostal scholarship
has taken time to emerge and Pentecostal Universities have needed to
restate their Biblical values to include scholarship. Today Pentecostals
are making a valuable contribution to Biblical scholarship'”.

Values are not static and must be critically reviewed and renewed for

them to remain valuajnle guides. For example, there are vital questions
concerning how holiness —

relates to making discipl as a spiritual value — is understood and
s 10 making disciples today. Accordin : 1(2011)
one of the pressing challenges g to Vinay Samuel (

: for the Pentecostal church worldwide
is the challenge of Christian ethics, Scripture is clear that faith it

Yahweh ha§ Flhical consequences." God says “Be holy because [am
holy” ( Levmmfs 11: 44-45; | Peter | 116) At its roots Pentecostalism
focused on holiness yet a recovery of holiness is needed that restates

holiness as more than a denial of certain worldly things (dancing

drugs, dating and so forth.) Holiness can be restated as 2 lif¢
consecrated to serving God and God alope.
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Jesus said you cannot serve God and Mammon (Matthew 6:24,
Lk16:13) and further, we serve God as we love our neighbour — a
radical command that has all kinds of ethical consequences! Vinay
Samuel reminds us that a recovery of holiness also requires that
human agency is restated. Where the destructive and divisive work
of Satan is given focus and used to answer the problem of temptation
and sm lhen human agency is downplayed and the result can be
passivity in dealing with sin and temptation.

However, my interest in this present discussion is not to do the work of
critically reflecting on the values in Pentecostal tradition but to ask how
these v.alues [spiritual—bib]ical-missinnal} may influence theological
education today and tomorrow. As Pentecostalism globalized, their
values have travelled and interacted with other Christian traditions.
Pentecostalism has and is influencing other Christian traditions and at
the same time there are influences shaping Pentecostalism. I believe
FhaT values in the Pentecostal tradition can offer important critique and
in s:hghts to a wider discussion about theological education, especially
as it continues to be developed across Africa. Isabel Phiri and
Dietrich Werner (2013)" highlight several issues facing theological
education in Africa today including; the rapid numerical growth of
the church, the social and public relevance of Christian theology
on the African continent, the need to strengthen collaboration and
quality standards for theological education and the urgent need for
cooperation between denominations and denominational universities.
The spiritual-biblical-missional values of the Pentecostal tradition can
offer a frame in which to hold — and reform — other values including
technical, scientific or ethical values.

Today, Pentecostal institutions in the global south are caught in a
juggling act as they hold on to traditional values while balancing
the demands of rising numbers that need training with rigorous
requirements of accrediting bodies. Upon these demands is added
the challenge to effectively equip graduating students for pastoral
ministry in rapidly changing and ethically challenging contexts.

Facing such complexities, it is hardly surprising that traditional
Pentecostal values can become buried under more pragmatic and
expedient concerns. Perhaps it is time to recognise and restate those
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of the Pentecostal church 50 years
sumed, they may not be recognised
ant to the current and future needs
o hold these values there is 3

values that shaped the explosion
ago. Ifthese values are simply s
and restated in ways that are relevr
of the church. Without an intention {

~ danger of mission drift.

What Kind of Leaders? . o
One key concern is that theological education 15 the training of the

churches’ leaders of tomorrow. In a recent publication by Globethics.net"
Singh and Stuckelberger (2017)" wam that values are caught and shape
future leaders. They state that:

“Higher education is leadership education. The values and ¢
virtues practiced in universities heavily influence the future
leaders... Many professionals with a higher education are
excellent specialists but moral crooks.” (2017:36)

Christian Higher Education institutions need to examine their
underlying values to ensure that their priorities foster the training

of excellent thinkers and exemplary ethical leaders for the church
of tomorrow,

The Cost of Values

Before we move on, there is a warning in promoting guiding
values. Values have a price-tag. Values cost

example, promoting spiritual-biblical-missiona
Ec:luc:atm?s with spiritual-biblical-missional capacity, In other words,
developing educators who are not only subject specialists but also
role models and can provide the kind of mentoring and pastoral
care that nurtures spiritual formation, Educators who can critically
n:ﬂm:!: on both the Biblical text and the context, Educators who arc
experienced mission practitioners, being effectii:re in communicating
the good news in various contexts. Educators who are spiritually
mature role models, giving time in the curriculum to pasmr};l groups

and mentoring. That is costly invest :
; ment — in hum e terms
- but values cost something, an resourc

something. For
1 values requires
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If we are concerned for the spiritual health and maturity of tomorrow’s
church leaders, for leaders who can handle God’s word well, who can
bring God’s word into the contexts of our broken world, then perhaps

the cost of promoting spiritual-biblical-missional values should be
seen as a wise and worth-while investment.

We may count the cost and be prepared to prioritise guiding values
but exactly how are these spiritual-biblical-missional values to be
engaged and fostered alongside the value of academic rigor? Here

We turn to an approach to higher education and adult learning called
Transformative Learning,

Transformative Learning as a Framework for Theological
Education

After years of designing teaching and learning in Higher Education
contexts, [ have seen how the intentional use of a transformative
learning framework is able to integrate the competing values of
academic rigor and spiritual formation. This approach to teaching
and learning is also able to integrate the kinds of spiritual-biblical-
missional values discussed above. Therefore, [ offer Transformative

Learning as a useful framework for developing theological education
today and tomorrow.

What is Transformative Learning?

Transformative Learning is learning that goes beyond ‘addition’
(adding to what is already known), to learning that fosters change
(transformation in what we know) leading to new ways of thinking
and being. This is close to Paul’s exhortation in Romans chapter 12
verse 2, “metamorphousthe” ("be transformed’).

Transformative Learning understands the learner as a unique and
whole person, recognising that they are shaped by personality E!:I:]d
preferences, family, culture, experiences and context. Transfnnnat_wﬂ
learning employs participatory approaches to teaching and learning
seeing the teacher as a guide and facilitator of lean_mr rather th&fl Te
‘expert’ who is there to download their knowledge into empty minds.
Transformative Learning rests on three core processes of learning
namely; critical reflection, dialogue and action.
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n of Transformative Learning (2014) that draws

A working definitio ng
ctitioners can be stated

from a number of education theorists and pra
thus:
Transformative learning engages learners in constructing new
ways of thinking and being and is fostered by a purposive
and social process that supports the whole person. (Wall,

2014:48)%,

Transformative learning enables learners to review their taken-for-
granted assumptions through learning how to ask questions and to
reflect and dialogue with others. Transformative Learning engages
the whole person in the learning process, recognising that ‘whole
person learning” has a cognitive (thinking), emotional (attitudes) and
social (relationships) dimensions.'®

Employing a Transformative Learning approach to theological
education means viewing the learner as a person whose thinking,
attitudes, motivations, emotions and relationships are all impacted
by the learning. In a Transformative Learning approach learning
experiences inside and outside the classroom are integrated and made
explicit so that learners see the importance of giving attention to all
three dimensions of learning [thinl-:ing--3[114:::1it}|1s:-,-m}atj.:,ﬂshipsjI and
to connecting and applying theories with practice.

A Transformative Learning approach employs the whole
curriculum — both the formal curriculum and the informal
(implicit) curriculum so that the aspirations of knowledee
creation and spiritual formation are achieved inside ang ﬂutsiﬁc

the classroom.
A Transformative Learning approach requires the formation of a

learning community where teachers and learners Participate to gether
in the shared learning process so that together they leam oy, 0 bearn

from one another.
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How is Transformative Learning fostered?

For disciples of Jesus, transformation is not a hoped-for ‘add-on’ in
the process of learning but is the essence of learning itself. If we
are seeking to nurture this kind of learning in theological education,
then intentionally adopting Transformative Learning approaches
may be helpful. Three essential aspects for fostering Transformative
Learning are the design of the curriculum, the formation of a learning
community and building the capacity of the educators.

In designing a curriculum one must keep in mind the whole person and
offer learning tasks that connect thinking and emotions and challenge
learners relationally. The curriculum needs to integrate theory and
practice so that ideas are applied to real life situations.

Relationships play a crucial role in learning. Long after the formal
content of the curriculum has faded from memory the relationships
will be remembered. The classroom needs to be experienced as
a hospitable learning space where openness and acceptance are
demonstrated leading to the establishment of trust. Where trust is
established students and teachers are able to learn together and from

one another.

Fostering transformation depends upon educators who are able to
demonstrate their own capacity for critical reflection and dialogue.
Alongside textbooks we need text-people who demnpstrate emotional
maturity and good relationships as well as academic excellence.

Conclusion B o
The values of Christian Higher Education institutions need to be

critically reviewed and reshaped so that Christian in*ﬁstitmtinns are
" guided by these values rather than inadvertently drifting on the
io-political currents. In Pentecostal
tradition there are overlapping spiritual, biblical and missiqna] va]uei
that need to be re-engaged and re-stated so th_at they remain re]eva?
and vital in shaping the priorities of thenl{:-gwa]_eduuatmn not only
within the Pentecostal tradition but also more widely.

prevailing economic and soc



PITM Vol. 2, No. 1, August 2017

The marriage between academic excellence and spiritual fﬁrmat?nn
has long been strained but a Transformative Approach to learning
may be able to offer a coherent framework for holding these

priorities together.

Transformation is the essence of learning, not an optional _add":'“
for Christo-and Cruci-centric institutions. Therefore, intentionally
seeking to foster transformative learning is a priority for those who
seek to equip followers of Jesus Christ to be “mature” and equipped
“for works of service, so that the body of Christ may be built up”
(Ephesians 4:12.)

A Transformative Leaming approach comes with a price-tag for it calls
for a renewal of the curriculum, the formation of learning communities
and the mentoring of educators who can guide and demonstrate what
it means to be lifelong learners. Are we able to pause in the relentless
activity of higher education to ask the questions that matter or are
we too busy to reflect on how the leaders of the church tomorrow are
being formed in the theological institutions of today?

i)
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informed action brings freedom,
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